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THE GLEBE PRIMARY SCHOOL 

Early Years Foundation Stage Policy 

 
“Every child deserves the best possible start in life and the support that 
enables them to fulfil their potential. Children develop quickly in the early 
years and a child‟s experiences between birth and age five have a major 
impact on their future life chances. A secure, safe and happy childhood is 
important in its own right. Good parenting and high quality early learning 
together provide the foundation children need to make the most of their 
abilities and talents as they grow up.” 
 
“The Early Years Foundation Stage (EYFS) sets the standards that all 
early years providers must meet to ensure that children learn and develop 
well and are kept healthy and safe. It promotes teaching and learning to 
ensure children‟s „school readiness‟ and gives children the broad range of 
knowledge and skills that provide the right foundation for good future 
progress through school and life.”  

“Statutory Framework for the Early Years Foundation Stage”, 
                       Department for Education, 2012”  

 

The Early Years Foundation Stage (EYFS) applies to children from birth 

to the end of the reception year. In our school, children can join our 

Nursery part time during the school term in which they are three. They 

begin attending school full time in Reception at the start of the school 

year in which they turn five. 
 

Early childhood is the foundation on which children build the rest of their 

life. At The Glebe we greatly value the important role that the Early 

Years Foundation Stage (EYFS) plays in laying secure foundations for 

future learning and development, however we also believe that it is 

important to view the EYFS as preparation for life and not simply as 

preparation for the next stage of education.  

 

The Foundation Stage of The Glebe Primary School aims to develop key 

skills such as listening, speaking, concentration, persistence, learning to 

work together and co-operation with other children. It should also 

develop early communication, literacy and numeracy skills that will 

prepare young children for Key Stage 1 of the National Curriculum when it 
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is judged appropriate. (For some children the EYFS curriculum will remain 

appropriate into Key Stage 1). 

 

At The Glebe Primary School we implement the guidance set out in the 

“Statutory Framework for the Early Years Foundation Stage” document 

(Department for Education 2012) 

  

The EYFS document is based upon four overarching principles: 

 A Unique Child  

 Positive Relationships 

 Enabling Environments  

 Learning and Development 
 

It is every child‟s right to grow up being safe, healthy, enjoying and 

achieving, making a positive contribution and with economic well-being. At 

The Glebe Primary School the overarching aim of the EYFS is to help 

young children achieve these five “Every Child Matters” outcomes. 
 

We aim to provide a broad and balanced curriculum which will enable each 

child to develop personally, socially, emotionally, spiritually, physically, 

creatively and intellectually to his/her full potential. Each child is valued 

as an individual and teaching and learning is based on the understanding 

that children develop at different rates. 

 

Our Key Aims: 

• To make the child‟s first experience of school happy, positive and 

fun. 

• To provide a safe, challenging, stimulating, caring and sharing 

environment which is sensitive to the needs of the child, including 

children with additional needs 

• To provide a broad, balanced, relevant and creative curriculum that 

will set in place firm foundations for future learning and 

development in Key Stage 1 and beyond 

• To provide opportunities for children to learn through planned, 

purposeful play in all areas of learning and development 

• To use and value what each child can do, assessing their individual 

needs and helping each child to progress 

• To enable choice and decision-making, fostering independence and 

self-confidence 

• To work in partnership with Parents/carers and value their 

contributions 
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• To ensure that all children, irrespective of ethnicity, culture, 

religion, home language, family background, learning difficulties, 

disabilities, gender or ability, have the opportunity to experience a 

challenging and enjoyable programme of learning and development. 

Special Educational Needs 
At The Glebe Primary School we differentiate the curriculum in order to 

meet individual needs. All children have an entitlement to a broad and 

balanced curriculum, which is differentiated to enable children to:  

 Understand the relevance and purpose of learning activities. 

 Experience levels of understanding and rates of progress that 

bring feelings of success and achievement. 

(See also the whole school SEN policy). 

 

Gifted and Talented 
In our school we aim to provide a curriculum that is appropriate to the 

needs and abilities of all of our children. We plan our teaching and 

learning in such a way that we enable each child to reach for the highest 

level of personal achievement. This policy helps us to ensure that we 

recognise and support the needs of those children in our school who have 

been identified as „gifted‟ and „talented‟ according to national guidelines. 

(See also the whole school policy for Gifted and Talented children). 

 

Equal Opportunities 
We do not discriminate against anyone, be they staff or pupil, on the 

grounds of their sex, race, colour, religion, nationality, ethnic or national 

origins. This is in line with the 1976 Race Relations Act and covers both 

direct and indirect discrimination. 

(See also the whole school Single Equality Policy). 
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Planning for the Foundation Stage Curriculum 
 

At The Glebe Primary School we implement the guidance set out in the 

“Statutory Framework for the Early Years Foundation Stage” 

(Department for Education, 2012  

  

The EYFS document is based upon four principles: 

 A Unique Child  

 Positive Relationships 

 Enabling Environments  

 Learning and Development 

 

These principles provide the standards for learning, development and 

care for these children until they move to Year 1 when they will gradually 

transfer to the programmes of study for Key Stage 1 children. 

 

A Unique Child 
 

At The Glebe Primary School we recognise that every child is a 

competent learner who can be resilient, capable, confident and self 

assured. We recognise that children develop in individual ways, and at 

varying rates. Children‟s attitudes and dispositions to learning are 

influenced by feedback from others; we use praise and encouragement, as 

well as celebration/ sharing assemblies and rewards, to encourage 

children to develop a positive attitude to learning. 

 
Inclusion 
We value the diversity of individuals within the school and do not 

discriminate against children because of „differences‟. All children at  

The Glebe are treated fairly regardless of race, religion or abilities. All 

children and their families are valued within our school.  

In our school we believe that all our children matter. We give our children 

every opportunity to achieve their best. We do this by taking account of 

our children‟s range of life experiences when planning for their learning. 

In the EYFS we set realistic and challenging expectations that meet the 

needs of our children. We achieve this by planning to meet the needs of 
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boys and girls, children with special educational needs, children who are 

more able, children with disabilities, children from all social and cultural 

backgrounds, children of different ethnic groups and those from diverse 

linguistic backgrounds. (See school Single Equality Policy). 

 

We meet the needs of all our children through: 

 planning opportunities that build upon and extend children‟s 

knowledge, experience and interests, and develop their self-esteem 

and confidence; 

 using a wide range of teaching strategies based on children‟s 

learning needs; 

 providing a wide range of opportunities to motivate and support 

children and to help them to learn effectively;  

 providing a safe and supportive learning environment in which the 

contribution of all children is valued; 

 using resources which reflect diversity and are free from 

discrimination and stereotyping; 

 planning challenging activities for children whose ability and 

understanding are in advance of their language and communication 

skills; 

 monitoring children‟s progress and taking action to provide support 

as necessary. 

 

It is important to us that all children in the school are „safe‟. We aim to 

educate children on boundaries, rules and limits and to help them 

understand why they exist. We provide children with choices to help 

them develop this important life skill. Children should be allowed to take 

risks, but need to be taught how to recognise and avoid hazards.  

We aim to protect the physical and psychological well being of all 

children.  

(See Whole School Safeguarding Children Policy) 

 

Welfare 
“Children learn best when they are healthy, safe and secure, when their 

individual needs are met and when they have positive relationships with 

the adults caring for them.” 

 

At The Glebe Primary School we understand that we are legally required 

to comply with certain welfare requirements as stated in the Statutory 

Framework for Early Years Foundation Stage 2012. We understand that 

we are required to:  
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 Promote the welfare of children. 

 Promote good health, preventing the spread of infection and 

taking appropriate action when children are ill. 

 Manage behaviour effectively in a manner appropriate for the 

children‟s stage of development and individual needs. 

 Ensure all adults who look after the children or who have 

unsupervised access to them are suitable to do so. 

 Ensure that the premises, furniture and equipment are safe and 

suitable for purpose. 

 Ensure that every child receives enjoyable and challenging 

learning and development experiences tailored to meet their 

needs. 

 Maintain records, policies and procedures required for safe 

efficient management of the setting and to meet the needs of 

the children. 

We endeavour to meet all these requirements. 

 
Child Protection 
All EYFS Practitioners must be alert to any issues for concern in the 

child‟s life at home or elsewhere. We implement the school policy, and 

procedures, to safeguard children. These are in line with the guidance and 

procedures of the relevant Local Safeguarding Children Board (LSCB).  

The named staff responsible for Child Protection in this school are Mrs 

G. Repton and Mrs J. Thompson. 

All Practitioners have been trained to understand the safeguarding policy 

and procedures, and all staff have up to date knowledge of safeguarding 

issues. Staff have been trained to identify signs of possible abuse and 

neglect at the earliest opportunity, and to respond in a timely and 

appropriate way. These may include:  

• significant changes in children's behaviour;  

• deterioration in children‟s general well-being;  

• unexplained bruising, marks or signs of possible abuse or neglect;  

• children‟s comments which give cause for concern;  

• any reasons to suspect neglect or abuse outside the setting, for 

example in the child‟s home; and/or  
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• inappropriate behaviour displayed by other members of staff, or any 

other person working with the children. For example, inappropriate sexual 

comments; excessive one-to-one attention beyond the requirements of 

their usual role and responsibilities; or inappropriate sharing of images.  

(See also the school‟s Safeguarding and Child Protection Policies and 

Guidelines and Protocols for the use of mobile phones, cameras and 

storage of images). 

 

Positive Relationships 

 
At The Glebe Primary School we recognise that children learn to be 

strong and independent from secure relationships. We aim to develop 

caring, respectful, professional relationships with the children and their 

families.  

 

Parents as Partners 
We recognise that parents are children‟s first and most enduring 

educators and we value the contribution they make. We recognise the 

role that parents have played, and their future role, in educating the 

children and in ensuring smooth transitions between different Early 

Years Settings, between attending part time to full time and between 

Foundation Stage and Key Stage 1. 

 
The Foundation Stage staff will consult with parents as the time for 

starting Nursery or full time school approaches. This information sharing 

helps to ease the induction process. Parents continue to be consulted 

throughout a child‟s time in the Foundation Stage and are also invited to 

discuss individual children‟s needs as the transition times approach. 

 

 

 

This partnership is developed through: 

 Talking to parents/carers about their child before they start in 

our school and offering flexible settling in processes to meet 

the needs of individual children.  

 Offering individual entry and exit meetings to all parents and 

carers at nursery and transition to full time school/Key Stage 1. 
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 Giving children and parents/carers the opportunity to spend 

time with their „key person‟ before starting school during „Come 

and Join in‟ sessions and open evenings.  

 Inviting all parents/carers to an induction meeting during the 

term before their child starts full time school. 

 Offering parents/carers and children the opportunity to stay 

for school dinner. 

 Offering parents/carers regular opportunities to talk about 

their child‟s progress in our „open door‟ approach and allowing 

free access to the children‟s „Learning Journal‟ books when 

asked. 

 Encouraging parents/carers to talk to the child‟s Key Person if 

there are any concerns. There is a formal meeting for parents 

each term at which the teacher and the parent/carer can 

discuss the child‟s progress and set targets in private together. 

A learning and development record will be completed jointly at 

these meetings. Parents receive a report on their child‟s 

attainment and progress at the end of their time in Foundation 

Stage. We offer flexible contact arrangements for parents who 

work. 

 Providing parents/carers with questionnaires throughout the 

year and having a „suggestions‟ board in Nursery. 

 Arranging a range of activities throughout the year that 

encourage collaboration between child, school and 

parents/carers: Interest/Activity days, Sports Day, School 

Visits, Splatt/Chatter Matters bag schemes, Art club for 

children and parents etc; 

 Parents of children in Reception are also encouraged to support 

their child in homework activities each week. 

 Providing parents with a nursery/school booklet when they join 

our school, a „ Curriculum News‟ at the beginning of a new term 

which includes suggestions for things to do at home; weekly 

newsletters, „Nursery Diary‟ and „Starting in Reception Diary‟ 

when they first start nursery and/or full time school, 

information in displays around the setting. Planning is also 

available to parents upon request. 

 Providing opportunities in the children‟s „Learning Journal‟ or 

„Record of Development‟ book for parent/carer to leave 

comments relating to the children‟s achievements. 
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 Giving regular opportunities for parents/carers to share 

achievements and experiences at home via open door approach 

and the „Home Learning‟ sheets. 

 
 
The Key Person: 
All staff involved with the EYFS aim to develop good relationships with all 

children, interacting positively with them and taking time to listen to 

them. In addition to this, whilst in Nursery the children (and family) are 

allocated a teacher or a teaching assistant as their „Key Person‟. This 

person is clearly identified in the child‟s Learning Journal book and will 

liase closely with the family. In Reception the class teachers act as „Key 

Person‟ to all the children in their class supported by a Teaching 

Assistant when available. 

 
Links with other Setting and/or Agencies: 
Where children continue to attend preschool provision other than our 

Nursery, while only attending school part time, we try to ensure 

continuity and coherence by sharing information about the children‟s 

achievements. 

 

The Foundation Stage staff will liase with all other parties involved in the 

care of children. These include the Speech and Language Therapy 

Service, School nurses, SENCO, Raising Achievement and Performance 

Team, Behaviour for Learning Service and the Educational Psychologist. 

We always ensure that parents are consulted, informed and invited to 

meetings as necessary. 

 

 

Enabling Environments 
 

At The Glebe Primary School we recognise that the environment plays a 

key role in supporting and extending the children‟s development. This 

begins by observing the children and assessing their interests, 

development and learning, before planning challenging but achievable 

activities and experiences to extend the children‟s learning. (Planning for 

the Unique Child). 

 
Planning: 
In addition to this form of individual planning, long term outline plans are 

undertaken by all Foundation Stage staff to ensure continuity and 
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progression and a three year rolling programme has been developed. 

Medium Term plans are then drawn up which extend these topic outlines 

and link activities to the 7 areas of learning and development and to the 

Early Learning Goals. Long Term Plans and Medium Term Plans are based 

around half termly themes. These plans are used by the EYFS staff as a 

guide for weekly planning, however the teacher will alter weekly plans in 

response to the needs, achievements and interests of the children and 

after consulting them about what they think we should learn/find out 

about and do the following week in our activities.  

Our planning includes termly, weekly and daily plans and evaluations, 

monitored by the Head Teacher and subject co-ordinators. Plans will also 

be flexible enough to adapt to circumstances and to allow development of 

spontaneous interests where appropriate. 

 
Assessment recording and monitoring: 
At The Glebe Primary School we undertake assessment for learning. We 

analyse and review what we know about each child‟s development and 

learning, and then make informed decisions about the child‟s progress. 

This enables us to plan the next steps to meet their development and 

learning needs. All practitioners who interact with the child contribute to 

the assessment process. In the Foundation Stage, assessment is done in 

two ways: 

Formative assessment 

This type of assessment informs everyday planning and is based on on-

going observational assessment of each child‟s achievements, interests 

and learning styles. Formative assessment may take the form of anecdotal 

observations, focused observations, baseline assessment, other focused 

assessments e.g. sound/number, annotated examples of work, 

photographs, video and information from parents. Each child has a 

„Learning Journal‟ or „Record of Development‟ book in which this evidence 

is stored. We plan for observational assessment when undertaking our 

medium and short term planning. 

Summative assessment 

The EYFS Profile summarises all of the formative assessment undertaken 

and makes statements about the child‟s achievements against seventeen 

goals. It summarises children‟s progress towards the Early Learning Goals. 

We record information about a child‟s progress onto the Stockton Early 

Years Profile (STEPS).  It is updated regularly throughout each term and 

reviewed at the end of each term by the class teacher and/or Key Person 

to track and monitor the progress of all children. This will in turn inform 

staff of next steps and any additional needs of individuals or groups for 
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the following term‟s planning. The staff also undertake in-house and local 

cluster group moderation.  

Within the final term of the EYFS, we provide a written summary to 

parents, reporting their child‟s progress against the Early Learning Goals 

where we indicate whether children are meeting expected levels of 

development, or if they are exceeding expected levels, or not yet 

reaching expected levels („emerging‟). We give a reasonable opportunity 

for the parents to discuss these judgements with the EYFS teachers. 

These assessments provide Year 1 teachers with information which can 

guide and inform their long and medium term planning as a child moves 

into Key Stage 1. This helps to provide continuity and supports and 

extends children‟s learning as they make this important transition. 

 

 

The Learning Environment 
The EYFS setting is organised to allow children to explore and learn 

securely and safely. There are areas where the children can be active, be 

quiet and rest. The classroom is set up in learning areas, where children 

are able to find and locate equipment and resources independently. The 

Nursery has a dedicated outdoor area with an outside store which is 

currently being re planned following building work at the school. Reception 

has a dedicated outdoor area which is currently being planned, developed 

and resourced as above. These outdoor areas are used to offer a wide 

range of activities that support all seven areas of learning and compliment 

indoor provision. 

This has a positive effect on the children‟s development. Being outdoors 

offers opportunities for doing things in different ways and on different 

scales than when indoors. It offers the children chance to explore, use 

their senses and be physically active and exuberant.   

 

Learning and Development 
 

At The Glebe Primary School we recognise that children learn and develop 

in different ways and at different rates. The EYFS curriculum is 

delivered through seven areas of learning and development. We value all 

areas of learning and development equally and understand that they are 

inter connected.  

Thorough planning aims to build on what children can do. We seek to plan 

purposeful activities both indoors and out ensuring that each child 

develops at their own rate to reach their potential. 
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Teaching and Learning Style 
Our policy on teaching and learning defines the features of effective 

teaching and learning in our school. These features apply to teaching and 

learning in the EYFS just as much as they do to the teaching in  

Key Stage 2.  

Features that relate specifically to the EYFS are: 

 

 The partnership between teachers and parents, so that our 

children feel secure at school and develop a sense of well-being and 

achievement. 

 The understanding that teachers have of how children develop and 

learn, and how this affects their teaching. 

 The range of approaches used that provide first-hand experiences, 

give clear explanations, make appropriate interventions and extend 

and develop play and talk or other means of communication. 

 The carefully planned curriculum that helps children work towards 

the Early Learning Goals throughout EYFS. 

 The provision for children to take part in activities that build on 

and extend their interests and develop their intellectual, physical, 

social and emotional abilities. 

 The encouragement for children to communicate and talk about 

their learning, and to develop independence and self-management. 

 The support for learning with appropriate and accessible indoor and 

outdoor space, facilities and equipment. 

 The identification of the progress and future learning needs of 

children through observations, which are shared with parents. 

 

Playing and exploring 
“Children‟s play reflects their wide ranging and varied interests and 

preoccupations. In their play children learn at their highest level. Play 

with peers is important for children‟s development.” 

At The Glebe we believe that:  

 Play and exploration underpins the delivery of all the EYFS.  

 Play and exploration underpins all development and learning for 

young children. 

 It is through play and exploration that children develop 

intellectually, creatively, physically, socially and emotionally. 

 

We do not make a distinction between work and play. We support 

children‟s learning through planned play activities, and decide when 
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child-initiated, adult-led or adult-initiated play activities would provide 

the most effective learning opportunities. We believe that it is important 

for adults to support children‟s learning through play, by getting involved 

in the play themselves. 

 

Through play our children explore and develop learning experiences, which 

help them make sense of the world. They practise and build up ideas, and 

learn how to control themselves and understand the need for rules. They 

have the opportunity to think creatively alongside other children as well 

as on their own. They communicate with others as they investigate and 

solve problems. They express fears or re-live anxious experiences in 

controlled and safe situations. They are able to „have a go‟ with 

confidence. 

 

Active Learning 
“Children learn best through physical and mental challenges. Active 

learning involves other people, objects, ideas and events that engage and 

involve children for sustained periods.” 

 

“Children concentrate and keep on trying if they encounter difficulties 

and they enjoy achievements.” 

 

At The Glebe we believe that active learning occurs when children are 

motivated and interested. Children need to have some independence and 

control over their learning. As children develop their confidence they 

learn to make decisions. It provides children with a sense of satisfaction 

as they take ownership of their learning. 

 

Creating and Thinking Critically 
“When children have opportunities to play with ideas in different 

situations and with a variety of resources, they discover connections and 

come to new and better understandings and ways of doing things. Adult 

support in this process enhances their ability to think critically and ask 

questions.” 

 

“Children have and develop their own ideas, make links between ideas and 

develop strategies for doing things” 

At The Glebe we believe that children should be given opportunity to be 

creative through all areas of learning, not just through the arts. Adults 

can support children‟s thinking and help them to make connections by 

showing genuine interest, offering encouragement, clarifying ideas and 
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asking open questions. Children can access resources freely and are 

allowed to move them around the classroom to extend their learning. 

 

 
 
Areas of Learning and Development 
The EYFS is made up of seven areas of learning and development- three 

prime areas which cover the knowledge and skills which are the 

foundations for a child‟s school readiness and future progress which are 

then applied and reinforced by the four specific areas: 

The Prime areas 

 Communication and language – (Listening and attention; 

Understanding; Speaking) 

 Physical development – (Moving and handling; Health and self-care) 

 Personal, social and emotional development – (Self-confidence and 

self-awareness; Managing feelings and behaviour; Making 

relationships) 

The Specific areas 

 Literacy – (Reading; Writing) 

 Mathematics – (Numbers; Shape, space and measures) 

 Understanding the World (People and Communities; The World; 

Technology) 

 Expressive arts and design (Exploring and using media and 

materials; Being imaginative) 

 

None of these areas can be delivered in isolation from the others. They 

are equally important and depend on each other. All areas are delivered 

through a balance of child-initiated, adult-led and adult-initiated 

activities. In each area of learning there are Early Learning Goals that 

define the expectations that most children will reach by the end of the 

Foundation Stage. 

 

In order to support learning in these seven areas, we aim to provide well-

planned experiences based on children‟s spontaneous play and via themed 

activities, both indoors and outdoors and to support children to learn with 

enjoyment and challenge from first hand experience wherever possible.  

We try to do this by: 

 Observing and reflecting on children‟s spontaneous play. 

 Building on this by planning and resourcing a challenging and 

stimulating environment which supports and extends specific areas 
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of children‟s learning and extends and develops children‟s language 

and communication in their play. 

 

We will encourage children to: 

 Explore, develop and represent learning experiences that help them 

to make sense of the world. 

 Practise and build up ideas, concepts and skills. 

 Learn how to understand the need for rules. 

 Take risks and make mistakes. 

 Think creatively and imaginatively. 

 Communicate with others as they investigate or solve problems. 

 

As children grow older, and as their development allows, it is expected 

that the balance will gradually shift towards more activities led by adults, 

to help the children prepare for more formal learning, ready for Year 1. 

In planning and guiding children‟s activities, we aim to build in 

opportunities to reflect on the different ways that children learn and to 

reflect these in our planning. 

 

The seven areas of learning: 

 

Three Prime Areas: 

 

Communication and Language 
This area of learning includes communication, speaking and listening in 

different situations and for different purposes. Development of these 

skills involves giving children opportunities to experience a rich language 

environment; to develop their confidence and skills in expressing 

themselves; and to speak and listen in a range of situations.  

 

In developing children‟s communication and language skills we aim to: 

 

 Develop children‟s spoken language through conversations with 

adults and other children in a range of situations, formal and 

informal, and in groups of different sizes. 

  Develop children‟s listening skills through a range of structured and 

unstructured activities and opportunities in groups of different 

sizes on topics of interest to individuals and to the group. 
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 Provide good adult role models and structured opportunities for 

children who need more help with these skills (e.g. intervention 

programmes such as Firm Foundations and Narrative programmes). 

 Provide opportunities for children to link language with physical 

movement e.g. in action songs, cooking and role play. 

 Share an enjoyment of language through songs, poetry, fiction and 

non-fiction books. 

 Develop children‟s awareness of languages and writing systems 

other than English, and communication systems such as signing and 

Braille. 
 

 

Physical Development  
In the Foundation Stage, Physical Development helps children gain 

confidence in what they can do and can help them develop a sense of well 

being. Good health in the Early Years helps to safeguard health and well-

being throughout life. Development of these areas involves providing 

opportunities for young children to be active and interactive; and to 

develop their co-ordination, control, and movement. Children must also be 

helped to understand the importance of physical activity, and to make 

healthy choices in relation to food. 

 

To aid physical development we aim to: 

 Improve skills of co-ordination, control, manipulation and 

movement. 

 Plan activities that will offer appropriate physical challenges and 

build children‟s confidence to take manageable risks in their play. 

 Provide time for children to explore, experiment and refine their 

movements. Motivate children to be active and help them develop 

movement skill through praise, encouragement games and 

appropriate guidance. 

 Ensure that we develop both gross and fine motor skills and 

develop children‟s learning using all their senses. 

 Introduce appropriate vocabulary to children alongside their 

actions. 

 Use a variety of stimuli such as stories, action rhymes, props and 

music to encourage movement. 

 Provide time to support children‟s understanding of how exercise, 

eating, sleeping and hygiene promote good health. 
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Activities involving the use of fine motor skills will ultimately help 

children to look after themselves. For example, managing their own 

dressing will help boost their confidence in meeting their own needs. 
 

 

 

Personal, Social and Emotional Development 
We believe that unless children are successful in their P.S.E. development 

then all other areas of learning cannot take place successfully. 

It is crucial to future success that we help the children to gain a positive 

sense of themselves and to feel safe and secure with the people around 

them. Development involves helping children to gain a positive sense of 

themselves, and others; to form positive relationships and develop 

respect for others; to develop social skills and learn how to manage their 

feelings; to understand appropriate behaviour in groups; and to have 

confidence in their own abilities. 

 

In order to achieve this we need to: 

 Promote good relationships between everyone – children, parents 

and staff. 

 Encourage children to respect themselves and others – they can 

only do this if we, as adults, show respect for them and their 

differing backgrounds. 

 Provide opportunities for children to learn about differing 

relationships through role play and shared conversation. 

 Encourage children to share and listen to each other and to develop 

sensitivity to the needs and feelings of others. 

 Provide children with challenging activities to develop problem 

solving skills, including opportunities for success so that children 

will be motivated and want to learn more. 

 Aim to provide a rich and stimulating environment where children 

will feel secure and happy and able to develop their independence. 

 Plan for opportunities for playing and learning sometimes alone and 

sometimes in groups of varying sizes. 

 Make sure there is time and space for children to concentrate on 

activities and experiences and to develop their own interests. 

 Provide positive images that challenge children‟s thinking and help 

them to embrace differences in gender, ethnicity, language, 

religion, culture, special educational needs and disabilities. 

 Establish opportunities for play and learning that acknowledge 

children‟s particular religious beliefs and cultural backgrounds. 
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The four Specific Areas 
 

Literacy 
Development involves encouraging children to link sounds and letters and 

to begin to read and write. Children must be given access to a wide range 

of reading materials (books, poems, and other written materials) to ignite 

their interest.  They need to be given lots of opportunities to write for 

different purposes and in contexts that are of direct significance to 

them. In developing children‟s communication, language and literacy skills 

we aim to: 

 Ensure that our Foundation stage area is a print rich environment. 

 Provide adult role models for reading and writing. 

 Provide opportunities for the children to develop their writing skills, 

beginning with early mark making. 

 Develop children‟s spoken language through conversations with 

adults and other children. 

 Provide opportunities for children to experience quiet reading 

times, where they can look at and share books. 

 Provide opportunities for children to link language with physical 

movement e.g. in action songs, cooking and role play. 

 Share an enjoyment of language through songs, poetry, fiction and 

non-fiction books. 

 Develop children‟s phonological awareness, particularly through 

rhyme, alliteration and their knowledge of the alphabetic code 

through daily teaching from the Letters and Sounds programme. 

 Develop children‟s awareness of languages and writing systems 

other than English, and communication systems such as signing and 

Braille. 

 

Mathematics 
This involves providing children with opportunities to develop and improve 

their skills in counting, understanding and using numbers, calculating 

simple addition and subtraction problems; and to describe shapes, spaces, 

and measures. It also includes sorting, matching, patterns and the 

development of mental and oral skills. To develop key skills in 

mathematical learning we aim to: 

 Use daily routines such as registration and snack times. 
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 Develop mathematical understanding through stories, songs, games 

and imaginative play. 

 Develop children‟s confidence and enthusiasm to join in with and 

talk about mathematical activities. 

 Give children opportunities to discover and use new words and 

mathematical ideas, concepts and language through direct teaching 

which can then be developed during child initiated activities and in 

their own play. 

 Encourage children to explore real-life problems, to make patterns 

and to count and match together. 

 Value children‟s own graphic and practical explorations of problem 

solving, reasoning and numeracy. 

 Use the setting environment (including outside) for children to 

discover things about shape, distance and measures through their 

physical activity. 

 Use the setting environment (including outdoors) for children to 

discover things about numbers, counting and calculating through 

practical situations. 

 Ensure that mathematical resources are readily available both 

inside and outside. 

 Use mathematical terms during play and daily routines. 

 

 

Understanding the World 
This involves guiding children to make sense of their physical world and 

their community through opportunities to explore, observe and find out 

about people, places, technology and the environment. To do this we aim 

to create a stimulating environment that will provide activities which will 

allow the children to: 

 Investigate objects and materials using all of their senses as 

appropriate. 

 Find out about, and identify features of living things, objects and 

events they observe. 

 Look closely at similarities and differences, patterns and change. 

 Ask questions about why things happen and how things work. 

 Build and construct with a wide range of objects, selecting 

appropriate resources and adapting work as necessary. 

 Select tools and techniques they need to shape, assemble and join 

the materials they are using. 
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 Find out about and identify the uses of technology in their 

everyday lives and use computers and programmed toys to support 

their learning. 

 Find out about past and present events in their on lives and in 

those of their families and other people they know. 

 Observe, find out about and identify features in the place where 

they live and the natural world. 

 Find out about their environment and talk about those features 

they like and dislike. 

 Use adult‟s knowledge to extend children‟s experiences of the 

world. 

 Become aware of, explore and question differences in gender, 

ethnicity, language, religion, culture, special educational needs and 

disability issues and begin to challenge cultural, racial, social and 

gender stereotypes. 

 Make effective use of outdoors, including the local neighbourhood. 

 Use correct terms for things and respond to carefully framed 

open-ended questions to encourage exploration, observation, 

prediction and explanation, problem solving, critical thinking, 

decision making and discussion. 

 

 

 

Expressive Arts and Design 
Creativity is fundamental to children‟s learning and encouraging creativity 

is an important part of the Foundation Stage curriculum. This area of 

learning involves enabling children to explore and play with a wide range 

of media and materials, as well as providing opportunities and 

encouragement for sharing their thoughts, ideas and feelings through a 

variety of activities in art, music, movement, dance, role-play and 

imaginative play, and design and technology. Creativity involves children in 

initiating their own learning and making choices and decisions. In 

developing children‟s creative play we aim to: 

 Provide a stimulating environment in which creativity, originality 

and expressiveness are valued. 

 Provide children with a range of activities which they can explore 

with all of their senses. 

 Allow children to explore and experiment with ideas, materials and 

activities. 

 Give children the time to develop and finish work. 

 Encourage children to talk to others about their work. 
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 Provide the children with help to develop and gain skills e.g. in using 

scissors, using a brush for painting etc. 

 Ensure that children feel secure enough to „have a go‟, learn new 

things and be adventurous. 

 Value what children can do and children‟s own ideas rather than 

expecting them to reproduce someone else‟s picture, dance or 

model. 

 Accommodate children‟s specific religious or cultural beliefs 

relating to particular forms of art or methods of representation. 

 

Admissions/Organisation 

 
Our Nursery has 52 part time places. 

Children are admitted as soon after their 3rd birthday as possible, 

depending on the length of the waiting list. 

Children attend either the morning or the afternoon session. 

 

Session times: a.m. 8:45 – 11:45 

 

                       p.m. 12:30 – 3:30 

 

Reception  

All children will be admitted to full time school in the September of the 

year in which they will be 5. 

 

Session times: 8:55 – 12:05 

             12:05 – 1:05 lunchtime 

                        1:05 – 3:15 

 

There is the option for children in Foundation Stage to attend Breakfast 

Club which operates between 8:00 and 8:55 each morning once they have 

had their fifth birthday. 

 

 

 

Monitoring and review 
 

It is the responsibility of the EYFS staff to follow the principles stated 

in this policy. 

The named Governor responsible for the EYFS is  Mrs Stokes. 
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This governor will discuss EYFS practice with the practitioners regularly 

and provide feedback to the whole governing body, raising any issues that 

require discussion. 

The Head teacher and subject coordinators will carry out monitoring of 

the EYFS as part of the whole school monitoring schedule. 

 

 

Signed  

 

 

Janet Kirkness 

September  2012 


